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A self-reflective study which examined myself as 

a student teacher’ and how my implementation of 

active learning and student autonomy-supported 

practices impacted on student engagement in the 

post-primary classroom. 

The reason for conducting a self-reflective study 

stemmed from a desire to evaluate my own 

knowledge, skills and abilities to engage in 

professional development.

I implemented active learning and student 

autonomy-supported practices over the course of 

eight lessons.

The results of my findings were the identification 

of five key themes which can have both a 

positive and negative influence on the 

implementation of student engagement; 

relationships, behaviour management, self-

efficacy, classroom context and  culture, and 

values. The study concluded with 

recommendations for using my newly acquired 

knowledge.

The findings examined the quality of my implementation of active 

learning and student autonomy-supported practices  with the aim of 

engaging students in the post-primary classroom. Five main themes 

emerged from the findings; relationships, behavioural management, 

self-efficacy, classroom context and culture, and lastly, values.

Relationships:

The observational findings further support the idea that peer 

relationships play a significant role in the implementation of student 

engagement. It was interesting to see that engaged and motivated 

students could be persuaded by their disengaged peers to imitate 

disengaged behaviour. These results confirm previous evidence from 

(Wiley2009) in which he outlines that students’ perceptions of their 

friends’ behaviours and values are consistently related to students’ 

own engagement and conduct. I also became aware of the 

importance of teacher-student relationships in fostering student 

engagement. 

Behavioural Management:

The research also highlighted that it was challenging to manage 

unwanted behaviour when implementing active learning and student 

autonomy-supported practices. I realized that it was challenging to 

provide students with autonomy while simultaneously ensuring that 

the students were behaving appropriately within the classroom 

environment. I was reluctant to discipline students in a way that may 

discourage them to contribute and use their autonomy effectively to 

engage in a meaningful way in the learning activities. 

Self-Efficacy:

I became aware of many factors which influenced my self-efficacy as 

a teacher. I noticed that I was experiencing a level of teacher burnout 

as a result of heavy workload and time constraints of preparing 

learning resources for each lesson. I realised that this had a negative 

knock-on effect on the engagement of students in the classroom. 

From this observation, I realized that it is important for me to believe 

in my own capabilities to provide an environment that supports 

cognitive thinking. 

Classroom Context and Culture:

The classroom context and culture was identified as a crucial factor   

which can positively influence or hinder my implementation of both 

active learning and student autonomy-supported practices in the 

post-primary classroom. Classroom layout, large class sizes and 

time constraints were among the challenges encountered when 

trying to engage students in the lessons.

Values:

I noticed that students were more engaged in the learning activities    

when they found them to be meaningful and relevant to their own life    

experiences. This had a direct influence on their engagement in a   

positive way. 

• The key points drawn from the literature are as follows: 

“Student engagement occurs when students make a 

phychological investment in learning. They take pride not 

simply in earning formal indicators of success (grades) but in 

understanding the material an incorporating or internalizing it 

in their lives” (Newmann 1992 in Christenson et.al 2012)

• Effort is an internable, controllable, and changeable factor 

(Weiner as cited in Lam et.al 2012). 

• Active learning is not a method but rather an ‘attitude’ or 

shifting from an instructor-centered to a student-centered 

classroom.’ (Lam et.al 2012). 

• When students feel autonomous, they are more likely to see 

the value in a given learning task, ans thus be more engaged 

in the activity. ( Evans et. Al 2015).

This dissertation adopted a qualitative research strategy. The  

chosen research method was a self-reflective study.The research 

instrument used to record data was a self-reflective journal. The 

data was analysed using ‘Thematic Analysis’. This is a method of 

‘identifying, analyzing, and reporting patterns (themes) within 

data (Braun and Clarke 2006). The nature of the self-study 

involved reflecting and interpreting my own teaching style while 

analysing the engagement levels of students. The Self-Reflective 

Journal proved to be a valuable learning tool. A total of eight 

lessons were examined with a cohort of 28 students in a 1st year 

Business Studies class. Each lesson comprised of 40minutes. 

Four lessons using student autonomy supported practices were 

analysed. The first lesson did not include any student autonomy 

support. The second lesson looked at organizational autonomy 

support. The third lesson entailed procedural autonomy support. 

The final lesson consisted of the implementation of cognitive 

autonomy support. Four lessons which contained active learning 

were also examined. The data was analysed under the the ‘5 

Reflective Framework. This involved reflecting on each lesson 

under the following headings: Reporting, Responding, Relating, 

Reasoning and Reconstruction. Each description was coded and 

identified under five main themes revealed within the study. 

My findings have enhanced my knowledge on active learning 

and student autonomy-supported practices and how they can 

influence student engagement in the post-primary classroom. 

The following recommendations will be considered in my 

instructional practice in the future:

It is important that I develop an open and co-operative 

relationship with students. This will involve becoming more 

aware of the students’ interests and values, so that I will be 

able to create learning opportunities that are relevant and 

meaningful to the students’ experiences. 

I will also aim to foster peer relationships that will enhance 

student engagement. This means that I will need to become 

more aware of how the seating arrangements and group 

activities are structured in order to promote collaborative 

relationships that enhance student engagement.  

It is imperative that I provide more structure in the classroom 

environment where student autonomy-supported practices 

are implemented. 

Furthermore, I must not allow moments of self-doubt or a lack 

of self-efficacy to act as a barrier for myself or the students to 

foster creativity. I aim to promote an environment where effort 

is praised and rewarded, where students can learn from their 

mistakes without feeling any shame or embarrassment. 

The classroom context and culture may act as a barrier 

initially, however this means that I must be organised, 

adaptable and creative in my approach.

It is also recommended that I engage in continual 

professional development, in order to enhance my knowledge 

of student engagement and how it can be fostered through 

the medium of active learning and student autonomy-

supported practices. 

Overarching research question: 

‘How can my understanding of active learning and student 

autonomy be enhanced so that I am enabled to facilitate greater 

student engagement in my practice?’

Embedded research questions:

How can active learning strategies be implemented effectively 

with the aim of engaging students (behaviourally, emotionally, 

cognitively) in their learning?

What are the potential barriers to the effective implementation of 

active learning?

Are students more engaged in their learning when they are given 

student autonomy?
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