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This small scale research study is 

focused upon the possible impact that 

kinaesthetic activity can have on 

learning reinforcement in infant 

classrooms. The educational 

publications of the Aistear Curricular 

Framework and the Síolta Quality 

Framework Manual have outlined that 

playful interactions are essential for 

young children to learn effectively. 

The opinions of preservice and 

practicing infant teachers were sought 

through qualitative data analysis in 

the form of interviews and 

questionnaires. Similar to the writings 

of Jensen et al (2019), the concept of 

children learning through playful 

experiences has formed the backdrop 

of this research study.

Both participating groups stated that there are 

possible benefits and possible drawbacks associated with 

the use of kinaesthetic learning methodologies to 

reinforce learning in the infant classroom. One 

practicing infant teacher explained that hands on 

learning activities could particularly benefit children 

with learning difficulties. It was interesting to note that 

both teaching cohorts mentioned the beneficial impact 

that kinaesthetic activity can have on the mathematical 

understanding of young children. Preservice and 

practicing infant teachers commented that Aistear 

provides a foundation for reinforcing new oral language 

content. Practicing infant teachers emphasised the 

emotional development that can take place through 

active learning in the form of self regulation, while both 

groupings commented on the beneficial impact that 

hands on learning has for fine and gross motor skill 

development. The researcher noticed that the positive 

themes documented are similar to the writings of 

Broadhead (2006), as play promotes social, physical, 

emotional and intellectual development. The possible 

drawbacks of time management, classroom management 

and planning were mentioned by bother cohorts, 

however preservice teachers mentioned potential 

drawbacks to a greater extent.

The findings of this study propose that there 

is an overall beneficial impact associated with 

learning reinforcement as a result of incorporating 

kinaesthetic activity in the infant classroom. There 

was a heightened response relating to the positive 

reinforcement of learning as the children became 

engaged in an activity that they believe has playful 

elements. Jensen et al (2019) enforces this 

statement as when children believe that a learning 

activity is playful, their holistic development is 

enhanced. Practicing infant teachers noted the 

benefits of social and emotional development. 

These were not previously considered by the 

researcher. The aspects of classroom and times 

management were mainly discussed by student 

teachers. It should be considered that preservice 

teachers do not have full employment in an infant 

classroom and they therefore have less experience 

of working with young children than practicing 

infant teachers. 

This study is qualitative dominant as the 

personal opinions of preservice and practicing 

infant teachers were sought to answer this research 

question. Creswell’s Six Step Approach was 

utilized following the interviewing of infant 

teachers and completion of questionnaires by 

preservice teachers. It was essential to hold semi 

structured interviews with practicing infant teachers 

as I wanted to understand the opinions of teachers 

working with young children. I considered that 

their personal bias towards kinaesthetic activities 

may affect the way preservice teachers answer the 

questionnaire. I anticipated on receiving honest 

answers from both participating groups as specific 

questions were included in both the questionnaires 

and interview schedules. Twenty six questionnaires 

were completed by preservice teachers, while six 

practicing infant teachers were interviewed. 

This findings of this research study have displayed 

that kinaesthetic activity has   predominantly a 

beneficial impact on learning reinforcement in 

infant classrooms. The possible benefits and 

possible drawbacks of kinaesthetic learning have 

been identified by both preservice and practicing 

infant teachers. It is interesting to note that 

preservice teachers associate more drawbacks with 

the use of kinaesthetic activities. 

The Primary School Curriculum Introduction 

(NCCA, 1999) promotes an active, hands on 

learning experience for all children is paramount 

for their successful learning of new information. 

This statement is significant as the curriculum 

underpins all teaching and learning experiences that 

take place in the infant classroom. I began to 

consider whether preservice and practicing infant 

teachers agree or disagree with this statement based 

on their experiences of working with junior and 

senior infant children. I have become familiar with 

the Aistear Curriculum Framework and the active 

strategies it emphasises for effective learning in the 

infant classroom. This publication allows me to 

believe that young children may learn more 

effectively when they are immersed in a learning 

experience that requires manipulation of materials 

and interactions with others. 
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