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This study is concerned with the 

perceptions of the educators of deaf 

and hard of hearing (DHH) students 

in mainstream primary schools in 

the Munster region. In accordance 

with many researchers, this study 

shows that this cohort encounter 

challenges within mainstream 

settings, with issues such as a lack of 

teacher training, DHH awareness 

and Visiting Teacher (VT) support 

being frequently cited as posing 

significant barriers to providing fully 

inclusive educational experiences to 

these students. 

Although the NCSE (2011) stress the need for teachers to be 

aware of DHH students and their educational needs, findings from 

this study indicate that this is not commonplace in DHH education 

as all participants noted there is a deficit in teacher training in this 

cohorts’ education. This is illustrated in the figure below.

All participants criticised the CPD opportunities available in 

Ireland for educators to upskill in DHH education. Participants 

that have received training and attended these courses were not 

satisfied with the training offered and the availability of these 

courses. 

This study found that the Visiting Teacher Service (VTS) for the 

deaf is significantly under-resourced. It was discovered that 

current VT caseloads consist of 250 DHH students. This is in stark 

contrast to the claims of the NCSE (2009) of VT caseloads 

ranging from 60 to 90 students, which raises concerns about 

governmental bodies’ insights regarding the experiences of VTs 

working in DHH education.

In the literature, a common perception is that this cohort 

academically lag behind their hearing peers, particularly in terms 

of literacy.

According to the figure above, 67% of participants noted that 

DHH students struggle with varying degrees in terms of literacy, 

which corroborates the findings from the literature, while the VT 

reaffirmed the findings of the notable studies that DHH students’ 

literacy levels plateau at the ages of 9 or 10.

It is recommended that governmental policy address the 

teacher education of DHH students and incorporate DHH 

education modules into all Initial Teacher Education (ITE) 

programmes. This will ensure that all educators have an 

appropriate knowledge of these students so that they can 

be successfully served in mainstream educational settings.

It is also pertinent for educators to have the opportunity to 

undertake CPD opportunities in DHH education. By 

receiving substantial training in this educational area, all 

educators would be knowledgeable of the needs of DHH 

students and would be able to ensure that this cohort can 

experience fully inclusive education. This will allow 

teachers not only to be aware of how best to instruct and 

include such students but also to reduce the reliance on 

the VTS to provide such information. This would allow 

for DHH education to move away from the VTS model, 

which perhaps it might be time for, as it would be more 

beneficial for every teacher to be capable of addressing 

the needs of this cohort, as is seen in other areas of SEN 

education. 

This research is grounded in a qualitative methodology. For 

Creswell and Poth (2018), qualitative research is conducted 

when the researchers requires a complex detailed 

understanding of the issue and “This detail can only be 

established by talking directly with people… and allowing 

them to tell their stories unencumbered” (p.45). 

An important step in the data collection process is engaging 

in purposeful sampling, while as Creswell (2014) notes, 

“The idea behind qualitative research is to purposefully 

select participants… that will best help the researcher 

understand the problem and the research question” (p.189). 

Accordingly, this study involved engaging in interviews with 

educators of DHH students in mainstream primary schools 

in the Munster region in order to ascertain their perspectives

All participants noted a lack of teacher training, CPD 

opportunities and a shortage of VT visits, while several 

teachers also noted a lack of governmental support as 

posing problems in providing a fully inclusive education 

for DHH students. It may therefore be suggested that this 

cohort are not adequately served in mainstream contexts 

for the most part, which was corroborated by 67% of 

participants in this study.

DHH children are affected at a critical stage of language 

development, which can have detrimental effects on their 

educational progress. Despite such effects, Marschark and 

Hauser (2012) note that DHH children have equal 

intellectual potential, while being deaf or hard of hearing 

need not have an adverse effect on their cognitive 

development. However, in numerous studies DHH children 

continue to lag behind their hearing peers.

Recent statistics indicate that approximately 5,000 children 

in Ireland will have a permanent hearing impairment (NCSE 

2011). While the majority of these children now attend 

mainstream settings, many organisations cite the deficit of 

research concerning DHH children and their experiences in 

primary education in Ireland. Moreover, the research that is 

available predominantly groups DHH students together from 

all school levels.

In light of such views, it is pertinent for this study to 

examine the current provision of education for DHH 

children, while also providing additional research on this 

topic that is concise in age demographic. The benefits of 

such research include, offering insights into current practice 

and presenting recommendations for possible improvements.
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